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Problems Faced by the “Special-post Teachers’” Professional
Development & Solutions
—A Survey of Weining County of Guizhou Province and Laiyuan
County of Hebei Province
AN Fu-hai

Research Center for Northwest Minority Education Development, Northwest Normal University

Abstract: The implementation of “special-post plan” has greatly improved the rural compulsory education teachers'
academic structure, disciplinary structure and age structure, injecting new vigor into the rural education. A survey shows,
however, there are still a lot of problems deserving attention like the professional ideas and ethics, the professional knowl-
edge and the professional ability of the “special-post teachers”. These problems exert influence on the attainment of policy
objectives in how the “special-post plan” will solve the shortage of teachers and the imbalance of structure, and promote
the balanced development of compulsory education. To realize the multi-layer up-down interaction in order to promote the
special-post teachers’ professional development, the following measures can be adopted: emphasizing the special-post
teachers’ professional development, and issuing and advancing the system of teacher-principal exchange at an appropriate
time; improving the special-post teachers’ working and life environment and breaking through the restriction made to the
special-post teachers’ learning and communication by the original system and mechanism; creating an environment for the
collective learning and organizing the teacher-learning community; strengthening the theoretical learning and stressing the
function of communication and reflection in their autonomous professional development.
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