2012 11 Nov. 2012
4 6 Contemporary Education and Culture Vol 4 Na 6

10

b
( . 730070)
L ] . .
L ] ; ;
L 1 G 420; G 521 [ 1A [ 1 1674-5779(2012)06-0007-05
b b
A o b
s 20 30 .
. [1]80 s
. . 4 » .
b b
. LL2190 ,
) N N .
[3]
o b
b b
[4
o b b 2 (<]
C
b b N
“ ”»
b b o b
o . 20 90 .
b b
( ) s
] 2012-10-27
:| (1974i)9 ’ ’ << >> ’ ’



1300 o

s
N ~
’
”»
9
b
’
o
N
’
o b
’
N N
b
N

o
’
”»
’
o
o
’
[6]
o ’
N

(CNKD

10

”»

”»



[13]

°
’ ’ ’
“ ”
A ’ °
[14]
’ ’ ’
“ ”
’ N N N
.
’ o ’ ’
s : °
‘ ¢
“ ”

’ , . 20
015 60 , - ” (local knowledge)

N ’
“ ”»
’ N ¢
“ » o« ” [16] “
o ’ °
’ ’ ~ N ~ ’
»[20]
AY ’ °
. ’
. ’
[15] “ “
o
” 9 “
) ’ ’ )
r7 9
Y ° ’
[21
’ 4 ° ’
[18]
’ ° ’
, °
. °
. ’
[19]
°
’ ’ °
N °
[22]
’ N °
s A N A
. ’
, o
“ ”
Y ’ ’
«“ 9 «“ 2 «“ ” «“
A ’ ’
“ 9 9
o 2 ° N
. > ’
“ 9
° ’
«“
° . ’ ’ H
b



9 [23]

.
“
o b
¢ M
3 )
b
3 ’ 3 ’ . b
b
[ 24]
)
“
b
b
b
9 [25]
b
: (declarative
knowledge) , “ ? ;
(procedural knowledge) ,
“ ” “ ”»
o
b
( ) o )
. o
“ ”»
b
b o ~
b b
b
o
b b
“
(Cognitivism) » Ll
“ [ 27]
o
, (
)\ N
(context) .
b
b
. .
b o
AY
)
o N
b .

10

’ ~
°
~
~
’ °
’
D N °
b
’ ° ’
b
’
o ’
’
’
o
) “ 9 «“ ”»
’
“ 2] “
’
“
° ’
, .
’
b
’
b
° N
’ ~
°
b
b
“ ”
°
~
] “ ”
’ ’
~ ~ ~ ~
N ° ’
«“ ”
’
°
’
«“
o :
99[ 28]
°



(2]

£3]

L4]

L5]

L6]

[10]

[11]

[12]

[13]

[14]

[15]

[16]

t2ely,
L
[M]. .
1935.
. [(M].
, 2002. 108—122, 461—476.
. [rl.
, 1996, (2).
(7. , 1999, (2).
. [M].
., 2001.
[D]. . 2009.
[M].
, 2001.
) [J1.
, 2003, (5).
LJl. , 2004, (D).
L1l .
2005, (4).
. (1l
, 2004, (2).
[Jl. , 2005, (11).
L1 .
2006, (4).
[yl ( ), 2007,
(9.
[Jl. , 2005, (10).
(7. ( ), 2007,

[17]

[18]

[19]

[20]

[21]

(22]

[23]

[24]

[25]

[26]

[27]

[28]

[29]

9.
(M. : ., 2006; 287 —
317.
0. , 2001, (10).
Lyl
, 2005, (4).
Basil Bernstein, [(cl//
cFe+D- (Michael F. D. Young).
) : ., 2002; 61.
Michael F. D. Young.
(cl s/ «F«D-+  (Michael
F. D. Young). —
, 2002: 25—50.
[rl. ., 2003,
(D).
Lyl
( ), 2002, (6).
. LJl.
, 2008, (3).
( ) [M].
, 2004; 90—91.
. . Lyl
( ), 1996, (4).
0l ( ),
2004, (2).
. [M]. )
, 1991: 51.
. [M].
. 2004,
( 17 )

11



[11] [13] . [J].
(M. , 2006, (12).
: , 2010. [14] , )
[12] . : . [M]. Ul . 2008, (D).
. 2009,

An Analysis of the Stakeholders of the Enrollment

Policy for Compulsory Education Concerning
Mobile Migratory Children

XIONG Heni
(School of Education, Minzu University of China, Beijing, 100081, PRC)

[ Abstract] The “Two Firsts” enrollment policy for compulsory education concerning mobile migratory
children has been implemented for nearly 10 years, but the effect is far from satisfactory. The current
policy has quite a few stakeholders involved, such as government, school. parents of urban children, and
parents of mobile migratory children. Owing to their own interests, they hold different attitudes toward
the policy, which have an influence on the implementation and adjustment of the policy. The nature of the
policy is the distribution of benefits. When distributing educational benefits authoritatively, the
government must follow such principles as follows: emphasize the responsibility of government,
guarantee students’ equal right for compulsory education, and achieve educational equity.

[Key words] mobile migratory children; compulsory education; policy analysis; stakeholder
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A Review of the Concept of Knowledge

in Basic Education Curricular Reform in the Past Decade

ZHANG Yong-xiang, LI Wei
(School of Education, Northwest Normal University, Lanzhou, Gansu, 730070, PRC)

[ Abstract ] The concept of knowledge in curricular reform is an important theoretical issue that is
rudimentary and prerequisite. Since the New Curricular Reform was enforced, people have explored this
issue in varied dimensions, mainly: research based on philosophical epistemology; research from the
pedagogical perspective; research from knowledge sociology and research from the psychological
perspective, etc. Varied dimensions of research deepened people’s understanding of the concept of
knowledge in curricular reform. However, we still need to clarify the research domain of this issue,
making a shift from the ontological explanation that is simply a reflection over the concept of knowledge,
to meaningful explanation of knowledge to man in education. In the meantime, we need to pay attention
to the concept of knowledge that is already existent in education practice.

[Key words] basic education; curricular reform; concept of knowledge
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